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Although Bryanna has a normal behavior, there seems to be an issue with her performance in some subjects in her grade. Her DIBELS, Oral Reading Fluency and her Retell Fluency (RTF) fall at the risky level. In the tier intervention 2, where she received math problem-solving instructions, she still performed poorly and she attained an inadequate response score. Despite all the efforts, the evaluation revealed that she had issues with the language. As a result, she did not qualify to get the help from the SLD/LD as earlier feared.
A thorough revelation from the team, however determined that she had issues with speech-language and this was necessary to help her with her studies. This, therefore, qualifies her to undertake tier three interventions, which seeks to improve on her speech- and language. The law requires the schools to assist children with difficulties in learning (Smith, 2005).
To help Bryanna achieve success in her studies the following steps as laid out by the IDEA should be followed. IDEA has the belief that these strategies help the children with disabilities and incorporates their parents who walk side by side with them to make sure that the process is a success. The following steps are important (Smith, 2005).
Step 4: The child is eligible for the services.
When an establishment is made that the child needs assistance, the parents and teachers should not hesitate, but should take this chance to offer the student with the relevant education and other related services. This normally takes around 30 days after the child has been deemed fit to undergo the process. This, therefore, requires the teachers and the school’s professionals to meet and come up with an Individualized Education Program (IEP) for the child (Smith, 2005).
IEP helps to come up with the learning expectations for the child or highlights the services offered by the district to the child. The child’s parents and the major school staff help develop the IEP. The IEP is formulated to meet the child's specific to the need of the child within her level. In this case, Bryanna needs communication devices or supporting devices that may help to improve her language-speech. It also entails details on the child’s education schedule, whether the child takes part in the district –based assessments, the mode of the teaching and how the school will measure or assess her progress. IDEA also advocates for the student involvement in the process and allows the students to take part in coming up with their own IEPs (Lentz, 2012).
Step 5. Scheduling the IEP meeting
 This is a meeting, which brings about various stakeholders, including the child and the parents to establish a way to assist the child. The team undertakes the process of making various decisions such as the goals, special education services etc. In most cases, the IEP team can discuss the child’s special needs and in this case, the team will discuss Bryanna’s limited proficiency in English and her communication needs (O'dell & Schaefer, 2005).
The school system arranges and conducts the IEP meeting where they are supposed to; contact the members and the child parents. For this, they should contact the parents early enough to make sure they do not fail to attend the meeting. The school also with schedules the meeting by selecting the right time and a location comfortable for everyone. They should tell the parents the need, location and, members attending the meeting.
 The IEP members consist of the child’s parent, her regular teacher, a public agency representative, and an individual who can interpret the learning outcomes. For the process to be successful, the parent should give their consent to the matter in her native language and agree to her role in the whole process. Within this agreement, the parent understands that granting consent is voluntary and can be dismissed at any particular time (Lentz, 2012).
Member absence from an IEP meeting is a common phenomenon and the Department of Education offers a guideline for tackling the problem and let the system work without failure. The IEP team works with the child’s interests at heart.
Step 6 IEP meeting is held and the IEP is written.
Finally, the IEP meeting ends and the team establishes various aspects of the child’s needs which may entail the child's’ academic level, performance level, yearly goals and the type of services to be provided. After this, the team will decide on the placement, which entails where the child will get his or her services. The placement is determined by looking at the child's IEP. This, therefore, calls for the involvement of knowledgeable persons and the child's parents. If a particular group determines the placement, then the parent should be part of that group (Zirkel, 2015).
  Initially, the school system may opt to offer the child with the special education or other similar services that seek to help the child. However, in this arrangement, the parents should be contacted to give their consent. After writing the IEP and the parent gives their consent, the child can start receiving the services. At times the parents may fail to agree with the IEP and the placement, they are open to discuss these issues with the IEP team members and try to find a solution. If all that fails, the parents can ask for mediation or the school can facilitate the mediation talks. If all fails to work the parents are free to file a state complaint with the state education agency, which precedes requesting (O'dell & Schaefer, 2005).
 Step 7. After the IEP is written, services are provided.
At this step, it is the school's responsibility to ensure that the child's IEP is undertaken as per the specifications. The parents get  a copy of the IEP and all the child’s teachers have an unlimited access to the IEP and understand their roles and duties in ensuring the IEP is a success. This includes the modifications, specifications accommodations, and support that have to be offered to the child as per the IEP requirements (Zirkel, 2015).
Step 8. Progress is measured and reported to parents.
This is the most important step that measures the child's progress and checks whether the annual goals have been attained as stated in the IEP (Smith, 2005). The child's parents are informed from time to time of the child's progress and whether the strides are enough for the child to meet the annual goals set by the team. The school system has a duty to offer these reports to the parents often, which help the parents, understand their child’s progress (Lentz, 2012).
Step 9. IEP review.
  The IEP team revises the child's progress once every year or more at the parents or the school's request. If the need arises, the IEP can be revised, with all the team members present. Parents can ask for changes to the IEP or the placement. Similarly, the parents can work with other team members to come up with a different agreement. Several options exist to this effect and include further testing, evaluation by independent people, mediation or a process hearing. The team can also opt to file a complaint with the state education agency (O'dell & Schaefer, 2005). 
Step 10. The child is reevaluated.
IDEA proposes a 3-year interval where the child needs to be reevaluated in a process sometimes known as “triennial. This process seeks to establish whether the child falls into the category of disadvantaged children as per IDEA and establish the child’s educational needs. Sometimes the child can be evaluated more if the teachers or parents make the request and the conditions permit that. 
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